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Introduction

The intent of this booklet is to provide the school-based instructional leaders with a quick and easy reference to better understand the comprehensive literacy program in a secondary classroom.  This document guides the reader through secondary literacy programs in order to understand specific teacher, as well as, student behaviors, which should be visible in all secondary classrooms.  Part of understanding the activities includes asking questions to clarify or probe the whys, hows, and whats of a lesson. This booklet is not to be used as an evaluative tool, but rather as a resource to assist instructional leaders as they attempt to better understand the characteristics of a comprehensive secondary literacy program.

Definitions for use with this guide:  

· Teacher behaviors are those actions which we would anticipate seeing and hearing as a result of the teacher implementing an instructional strategy.
· Student behaviors are actions, which we would anticipate seeing/hearing as a result of the student responding to the instruction.

Read Aloud
Teacher Behaviors:                                                       
Modeling appropriate reading behaviors by:
· sharing books with students;
· modeling what good reading looks and sounds like;
· reading books and materials at the student’s listening level;
· using “think alouds" to model reading strategies;
· developing a student’s listening comprehension;
· developing vocabulary;
· encouraging students to make predictions; and
· exposing students to a variety of genres and materials.
Student Behaviors: 

· enjoying, listening and discussing literature;

· understanding that print carries a message;

· demonstrating comprehension;

· using descriptive language to explain and explore ideas; and

· developing a vocabulary.

Conferencing Questions:
· How often do you read aloud to students?

· What type of reading strategies do you model?

· How do you provide opportunities for students to respond to what is read?

· How do you develop students’ higher-order thinking skills during read alouds?

Independent Reading

Teacher Behaviors:

· providing texts which support students’ independent reading level;
· supporting students’ choosing texts to read;
· monitoring students’ choice of reading materials for independent use;
· providing weekly opportunities for students’ independent reading; and
· creating a climate to encourage reflective thinking.
Student Behaviors:

· enjoying reading;
· reading independently and improving reading achievement;
· practicing and applying reading strategies;
· using word identification strategies automatically and appropriately on unknown words;
· developing fluency; and
· making critical connections between texts.

Conferencing Questions:

· How much time is allotted weekly to independent reading?

· How do you support students’ self-selection of text?

· How do you monitor students’ choice of reading material?

· What types of opportunities do you provide for students to reflect on their reading?

Shared Reading 

Teacher Behaviors:

· developing and demonstrating specific reading behaviors and strategies;
· reading interesting and appropriate material with students;
· encouraging students to discuss reading experiences;
· building comprehension;
· developing fluency and phrasing; and
· building a sight vocabulary.
Student behaviors:

· participating in reading and rereading of text with a class or small group;
· participating in a quality reading experience;
· making predictions about reading;
· making their own attempts to read; and
· demonstrating the use of acquired skills and strategies.
Conferencing Questions:
· How often does shared reading take place in your classroom or lab?

· Are you engaging all students in learning how to be proficient readers?

· What types of lessons do you plan for your shared reading activities?
· How do you use shared reading to support your struggling readers?

· How do you support English Language Learners during shared reading?

Guided Reading

Teacher behaviors:
· giving students opportunities to read on their instructional level;
· providing students with a range of genres to read and discuss;
· activating prior knowledge;
· building background knowledge;
· introducing the selected text;
· providing a focus for reading;
· selecting materials to support students’ vocabulary development;
· observing students’ use of reading strategies;
· using effective questioning to support the lesson focus;
· provide differentiated instructional opportunities; and
· reflecting on effective strategy use.
Student behaviors:

· making connections to prior experiences;
· applying new and acquired strategies in order to comprehend the text;
· using word identification skills and context clues to identify unknown words;
· monitoring one’s comprehension;
· using appropriate strategies when comprehension breaks down;
· reflecting on skills and strategies used; and
· experiencing success.
 Conferencing Questions:

· Are your guided reading groups flexible?

· What criteria do you use to form these groups?

· How do you determine the focus of the lesson?

· How do you assess students’ reading development?

· How do you provide students’ with a balance of fiction and informational texts?

· How do you support your English Language Learner during a guided reading lesson?

Word Identification
Teacher behaviors:

· providing explicit, systematic instruction to students who need to:
1. develop acute phonological skills; and
2. teach rules of decoding.
· providing students with opportunities to develop a strong sight word vocabulary;
· monitoring students’ progress;
· providing opportunities for skill practice during center time;
· providing for differentiated instruction; and
· providing for strategic tutoring when needed.
Student behaviors:

· participating in activities to support skill and strategy instruction;
· building a sight vocabulary;
· using spelling patterns, root words, prefixes and suffixes to identify unknown words; and
· developing fluency and automatic word identification skills.
Conferencing Questions:

· Do you provide explicit instruction on a regular basis in word identification skills to students who need it?
· What kind of interventions do you use with struggling readers?
· What sequence of skills do you use for explicit instruction?
· How do you support English Language Learner in acquiring word identification skills?
· What types of activities (differentiated) do you use to support word identification skill development?
· What types of strategic learning activities do you employ?
Comprehension

Teacher behaviors:

· thinking aloud each of the comprehension strategies separately;
· explicitly teaching comprehension strategies using a wide variety of texts;
· modeling how to integrate and apply strategies; 

· selecting texts that lend themselves to modeling specific comprehension strategies;
· teaching students to recognize and use text structure as a tool for understanding;
· teaching students to be strategic learners;
· teaching students to activate schemata for comprehension;
· teaching the use of appropriate graphic organizers to gain and understanding of the specific text;
· recognizing the common characteristics of students’ who are experiencing reading difficulties;
· exposing students to new vocabulary, including multiple meanings of words, idiomatic expressions, and literary language; and
· challenging and meeting the needs of high-achieving students as well as those experiencing difficulties (differentiation of instruction).
Student behaviors:

· activating schemata (prior knowledge) to aid in understanding the text;
· identifying or inferring important characters, settings, problems, events, relationships, and details within a written text;
· monitoring one’s comprehension by stopping periodically to summarize what was read and, if needed, to employ comprehension “fix-up” strategies;
· using context clues to determine the meanings of unknown words or figurative language;
· forming a hypothesis to confirm the information being read against your original prediction;
· drawing a conclusion about the author’s craft, including the use of literary devices;
· employing a graphic organizer to “make sense” of what you are reading;
· selecting, synthesizing and/or using relevant information within a written work to include in a response to or extension of the work;
· using evidence from the text to draw and/or support a conclusion;
· drawing conclusions about the author’s purpose in including or omitting certain details in a written work; and
· identifying or inferring the author’s use of structure/organizational patterns.
Comprehension

Conferencing Questions:

· What opportunities do you provide students to enhance their critical thinking skills?

· How do you assess students’ understanding of text?

· How often do you model through a think aloud the strategies you want students to employ?

· Are students challenged and excited about their learning?

· Are you meeting the differentiated needs of your students and their learning styles and how do you differentiate your explicit comprehension lessons for different abilities?
· How do you determine which explicit comprehension strategy lesson you should teach?

· Are students being successful in reading informational text, including textbooks and other material?

· How do you foster a motivation to read?

· Can your students articulate any of the cognitive and metacognitive comprehension strategies used by proficient readers?

· Are you questioning students in the three comprehension strands: forming an initial understanding, developing an interpretation and demonstrating a critical stance?

· What evidence do you have that students are understanding and learning from their reading?

· In what ways do students recognize and discuss their thinking about reading?

Literacy Centers

Teacher behaviors:

· grouping students for instruction (while the other students are in centers) to provide direct instruction to a small group of students based on specific student needs;
· establishing literacy centers or work stations that offer students a variety of open-ended tasks to support instruction;
· providing an environment that offers students a variety of print resources: leveled readers, poems, journals, magazines, novels, etc.; and
· providing an environment to support independent work.
Student behaviors:

· students are actively participating in authentic literacy activities;
· students are practicing, applying, and reinforcing skills;
· students are working together, problem solving, using reading strategies, and gaining independence in reading; and
· students are actively participating in a guided reading group when not participating in a center.

Conferencing Questions:

· What types of literacy centers are you using in your classroom?

· How do you use centers/workstations to support different learning styles and levels?

· What kind of management system do you have in place?

· How do you effectively monitor students during center time?

· How do you assess student’s productivity during center time?

· How do centers in your classroom support student instruction?

Literature Circles
Teacher behaviors:

· teachers are selecting various titles of books (4-6 copies of each);
· teachers start with a book talk of selected titles;
· teachers direct students in whole group to generate rules, post them and adhere to them;
· teachers circulate among the groups to observe programs and take anecdotal notes for individual conferences;
· teachers establish clear expectations; and
· teachers check to insure that students are participating.
Student behaviors:

· students participate in small, temporary discussion groups with students who have chosen to read the same story, poem, article, or book;
· students read each portion of the text (either inside or outside of class);
· students prepare to take responsibility in the upcoming discussion;
· students have notes about what they are reading to be reading to discuss in groups what they have read;
· students must participate actively and enthusiastically;
· students learn to respect all opinions; and
· students will respond, talk about and keep records of several books.
Questions To Ask Teachers:

· How have you accounted for different abilities and different learning styles?

· How did you introduce Literature Circles to your class?

· Have you observed students constructing new knowledge, building meaning and making interpretations together in their groups?

· Do you have evidence that student thinking is more divergent, open-ended and interpretative now?

· How do you assess student’s growth in the Literature Circles (e.g. checklists, open-ended observational notes, conference notes, portfolios)?

· How much time do you devote to Literature Circles?

Modeled Writing

Teacher Behavior:

· teachers should model writing everyday;
· teachers should conduct frequent “think aloud” modeling of writing samples;
· teachers should focus on incidental steps to writing (e.g., topic selection, use of words, conventions of language, editing decisions, etc.);
· teachers should align the topic to the curriculum theme or other areas of class study;
· familiarize students with different topics and new vocabulary;
· teachers should incorporate types of author’s devices into their modeling;
· teachers should expose students to many forms of writing; and
· teachers should stress the need to write using rich language.
Student Behaviors:

· students should be able to gain knowledge from these lessons and incorporate it into their  independent writing;
· students will observe proper conventions of language and correct spelling;
· students will be able to take a topic from conception to completion; and
· students will demonstrate understanding that these experiences, thoughts and feelings can be expressed in print.

Conferencing Questions:

· What reading and writing skills are being strengthened by this form of Modeled Writing? (e.g. conventions of language, spelling, organization of text, etc.)

· What literacy concepts and skills were addressed and/or reinforced during your Modeled Writing activities?

· How are you exposing students to the many different forms of writing?

· Did you address the needs of your heterogeneous group? (e.g. novice writers and fluent writers.)

Guided Writing

Teacher Behaviors:

· teachers are meeting with individuals or small groups who have similar needs;
· teachers are asking open-ended questions;
· teachers are prompting, coaching, and guiding students in writing activities;
· teachers help students to foster writing independence; and
· teachers must interact with students as they brainstorm/write/edit.

  Student Behaviors:
· students are writing for a variety of purposes and audiences;
· students are writing in a variety of genres;
· students are making choices and decisions as they are writing;
· students are responding to peers and receiving peer responses to writing;
· students are using an increasing number of writing skills and strategies; and
· students are acquiring strategies to better express themselves.
Conferencing Questions:

· How do you assess students’ writing needs?

· How do you decide the focus for each particular group?

· Give some examples of how you require students to take responsibility for their own editing and correcting?

· How do you connect the relationship between teacher modeling, daily writing, and conferencing?

Interactive Writing

Teacher Behaviors:

· the teacher should be working with a small group or whole group;
· teachers should involve the student in the content of the writing; 
· teachers should discuss various purposes for writing;
· teachers should be linking student’s oral language to student’s written language;
· teachers should be providing instruction in grammar, punctuation, and spelling; and
· teachers should be involving their students in the actual processes of writing, comparing, analyzing, and editing.

 Student Behaviors:

· students should be thinking about the content prior to writing;
· students should be “brainstorming” ideas about a topic;
· students should be encouraged to write down some thoughts; and
· students should then be encouraged to reread and/or revise, if necessary, the text.

 Questions To Ask Teachers:

· Did the text seem appropriate for the learners involved?

· Would it be appropriate for you to guide children into a more simple or complex text the next time?

· What techniques did you use to focus the students on a topic and to get them to begin to write a draft?

· Were the students engaged and interacting during the class?

· How do you use Interactive Writing as a diagnostic tool to assess which students need support in oral language, syntax, and conventions of written language?

Independent Writing

Teacher Behaviors:

· teachers are creating opportunities for students to engage in authentic, purposeful writing;
· teachers are responding to the content of the students’ writing in conferences;
· teachers assist students with the revision and editing processes;
· teachers interact with students;
· teachers must create an enthusiasm for writing; and
· teachers create authentic purposes for reading.
Student Behaviors:

· students select the topic and content for writing;
· students are writing in different writing genres (letters, poems, narrative, expository, persuasive);
· students are revising and editing their writing; and
· students engage in writing often.

Conferencing Questions:

· How do you hold students’ responsible for staying on track?
· How do you organize the students’ portfolios?

· How do you organize student conferences?

· How do you determine the focus for conferences?

· How much time during the week is devoted to independent writing?

· How do you keep track that students are writing in different genres? (letters, poems, narratives, expository, persuasive)
· How do you celebrate students’ writings?

Writers’ Workshop

Teacher Behaviors:
· teachers conduct mini-lessons on focus area(s);
· teachers use good literature as a model for writing;
· teachers should circulate and assist students during the writers’ workshop;
· teachers need to continuously observe students’ progress and needs;
· teachers  collect evidence of students’ growth (i.e., portfolios and/or checklists); 
· teacher’s conference with students’ on only one or two focus areas at a time;
· teachers provide students with opportunities to share their writing;
· teachers hold students accountable for their work;
· teachers make suggestions regarding revisions to a student’s work;
· teachers encourage student writers to use their own process knowledge (Example: “How could you make this better?” or “What worked for you the last time you were revising?”);
· teachers respect their students as writers by featuring their work around the room; and
· teachers should be using rubrics and checklists to help students evaluate their writing.
Student Behaviors:

· students should be working either individually, with a peer or in small groups;
· students should be participating in conferences with the teacher about their writing;
· students should be using the steps of the writing process;
· students should be sharing writing voluntarily with peers, in a small group, or the whole class through the peer review process, the author’s chair, and other collaborative forums;
· students should be seeking out resources such as a dictionary, thesaurus and other reference materials; and
· students should be selecting certain pieces to take to publication.

Conferencing Questions:

· What structure do you have in place to facilitate management of the writers’ workshop?

· How do you assess students’ growth?  (This can include informal and formal assessments.)

· How do you keep track of students’ growth?
· How do you use assessment to direct your instruction in mini-lessons?

· Does the room arrangement facilitate dialogue between students, between student and teacher?

· Is there plenty of talking that supports children’s writing?

· How much time are your students engaged in Writers’ Workshop?

· Are students encouraged to write in different genres (e.g. letters, narratives, poems, expository, persuasive)?

